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Abstract. Education as a solution to other social issues has been advocated over the years,

categorized as a human right and the subject of the fourth Sustainable Development Goal (SDG)

by the United Nations. When analysing the city of Rio de Janeiro, numerous shortcomings in the

structure of public security, addressed in the sixteenth Sustainable Development Goal, become

evident. These shortcomings directly impact the objectives promised in the field of education,
despite the presence of the Rio 2030 Agenda, which employs the UN's Agenda 2030 as a
benchmark for the city's urban planning. The lack of dissemination of the data presented in the

research discussed in this article highlights how the interconnection between SDGs is often

subtle and not readily apparent at first glance. The compromised quality of education prevents

obtaining a clearer path towards achieving the goal set by the UN.
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1. Introduction

This article strives to shed light on the intricate
relationship between education and security, the
number of analyses about Rio de Janeiro, and the
potential lessons that can gleaned from this unique
urban case study. Examining how theses two
essential SDGs influence one another, this article
tries to contribute to a deeper understanding of the
complexities inherent in the pursuit of sustainable
development goals on local and global scale.

2. Methodology

2.1 International Relations Theory

It is important to highlight that no research is
entirely impartial. The underlying theory that
guided the ideological questions of this research is
the Critical Theory of International Relations,
following the logic), Horkheimer who states: "There
is no theory of society, not even the theory of the
generalizing sociologist, that does not include
political interests, and for whose truth, instead of
remaining in an apparently neutral reflection, one
does not have to decide when acting and thinking,
that is, in concrete historical activity."[1]

2.2 Analysing history and data:

The methodology employed in this study followed a
sequential approach to analyse the evolution of the
discourse on human rights, from the Universal
Declaration of Human Rights to the Millennium
Development Goals, and subsequently to the current
Sustainable Development Goals (SDGs).
Subsequently, we examined how the city of Rio de
Janeiro incorporates the SDGs into its development
agenda, with a particular focus on understanding
how the city addresses issues related to education
and public security within the context of the 2030
Agenda. To assess the impact of these approaches, a
detailed comparison of official data provided by the
Brazilian Institute of Geography and Statistics
(IBGE) and the National Institute for Educational
Studies and Research Anisio Teixeira (INEP) was
conducted. Furthermore, we identified the specific
SDG targets related to education and security,
facilitating the connection of the collected data with
reports and news articles that highlight the
interconnection between these key areas of
development and the strategies implemented by the
city.

3. Results and discussion

3.1 Humans Rights Bill, Millennium
Development Goals and Sustainable
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Development Goals

In 1946, shortly after World War II, the values
advocated by theorists of International Relations
liberalism were absorbed and used to shape the
United Nations and, consequently, the Commission
on Human Rights, presided over by Eleanor
Roosevelt. This commission was responsible for
drafting the Universal Declaration of Human Rights,
with recommendations directed at member
countries to embrace human rights as a common
aspect among them, following a liberal logic that
countries with similar regimes did not go to war
with each other. At the end of the discussion and
drafting of the Universal Declaration of Human
Rights, the right to education was enshrined in
Article 26, with three key general recommendations:
Every human being has the right to education, the
use of education for the development of human
personality and for the promotion of peace among
nations, and finally, the priority of parents' choice of
the type of education their children will receive. [2]

Over the years, despite the signature of countries
joining the organization, the challenge lay in
following the recommendations of the UDHR. There
was a need for more direct targets to be achieved by
countries. Known as the Millennium Development
Goals (MDGs), they were the result of the resolution
of the 55th United Nations General Assembly,
unanimously signed by the 191 countries that were
part of the organization at that time. Among the
eight goals, the second one was focused on primary
education, aiming to ensure that boys and girls had
the opportunity to complete primary schooling. In
2015, the year when it was assessed whether the
goals were achieved, the MDG Report showed
progress but indicated that the target had not been
fully met. [3]

After the turn of the millennium and the realization
that the goals were not met in all countries, as well
as their limited relevance to social, environmental,
and cultural issues that were not addressed by the
lack of compliance with human rights, the United
Nations Conference in June 2012 in Rio de Janeiro
resulted in the document "The Future We Want."
The document was discussed for two years and was
reshaped into the "Transforming Our World: the
2030 Agenda for Sustainable Development." With
seventeen interconnected goals and 169 targets to
be achieved by 2030, what we now refer to as the
Sustainable Development Goals (SDGs) are part of a
broader global initiative, both comprehensive in
addressing causes and incisive in terms of action
plans. [4]

The term Sustainable Development inherently
encompasses its three pillars: Environmental, Social,
and Economic, which represents a new perspective
compared to the principles that shaped the
Millennium Development Goals. The major
differences between the Sustainable Development
Goals and the previous agenda are: the integrated
action plan, the interconnection among the

seventeen goals, an approach that comprehends the
global complexity of the issues proposed by the
agenda, adaptability of action plans according to
governments, businesses, civil organizations, and
their contexts, and finally, the inclusion of climate
and environmental issues that converge towards
sustainable development. Another topic discussed in
the conferences that led to the 2030 Agenda,
encompassing the concept of SDGs, was cooperation
among countries to achieve the goals, recognizing
the clear disparity among developed, developing,
and underdeveloped countries.

3.2 The city of Rio de Janeiro and 2030
Agenda

The process of internalizing the agendas pledged by
countries is an essential mechanism for achieving
the established goals. The federal government holds
the responsibility for implementation, with the scale
descending to state and municipal governments. The
National Commission on the SDGs underscores the
participation of the Municipalities Confederation,
emphasizing the idea of integration between
monitoring and resolution entities. The National
Action Plan formulated by the National Commission
on the SDGs was designed to cater to different levels
of government, with legislation as a guiding ally for
advancing the SDGs [6].

The Sustainable Development and Climate Action
Plan of the City of Rio de Janeiro (PDS) is an
exemplar of how this implementation and
internalization process unfolds. In Mayor Eduardo
Paes' statement, he explains how he utilized the
SDGs documents to shape the PDS, featuring dual
objectives, one for 2030 and another for 2050. While
the SDGs are also elaborated on the municipal and
state government websites, the analyses regarding
their indivisibility align with those of the United
Nations. References to the SDGs may not be overly
conspicuous in daily basis plans, yet it does not
imply their non-utilization.

The term "Rio 2030" is employed to ideologically
guide sustainable urban development, functioning
as a brand/company in conjunction with the State
Institute of Environment and the Rio de Janeiro
State Government. Its objectives primarily revolve
around environmental concerns, a highly relevant
topic in the present era, albeit with less emphasis on
issues related to social achievements. [6]

3.3 Interconnection between SDGs 4 and
16: Education and Security

The Sustainable Development Goal 4 (SDG 4), titled
"Ensure inclusive and equitable quality education
and promote lifelong learning opportunities for all,"
comprises seven targets. The first target is focused
on ensuring that every boy and girl has access to
primary and secondary education and demonstrates
relevant learning outcomes (UN source). This idea
emphasizes that access alone is not sufficient; the



absorption of knowledge is essential for the
development of human personality, which aligns
with the broader goal of the United Nations as
outlined in the Universal Declaration of Human
Rights. The materiality for the functioning of this
SDG can be observed in target 4.a, which addresses
the physical aspects of learning environments as
well as issues of inclusion and violence that may
hinder progress towards the goal.

On the other hand, Sustainable Development Goal
16 (SDG 16), titled "Promote peaceful and inclusive
societies for sustainable development, provide
access to justice for all and build effective,
accountable and inclusive institutions at all levels,”
recognizes the significance of peace in development.
Targets 16.1, aiming to reduce all forms of violence
and related mortality rates, and 16.2, aspiring to end
abuse, exploitation, trafficking, and all forms of
violence and torture against children, are
interrelated and closely linked to the analysis and
objectives of SDG 4 mentioned above.

3.4 City of Rio de Janeiro: a special case

The magnitude of the public education system in the
city of Rio de Janeiro must be taken into
consideration in the analysis. As the second-largest
capital in the country, the city boasts the largest
public education system in Latin America,
encompassing 1,549 schools and an average student
population exceeding that of the neighbouring city
of Niter6i. The public elementary education network
is the largest in the country. In 2019, the public
education system had a 64.2% enrolment rate for
the initial years and 64% for the final years,
indicating a high level of educational continuity,
thanks to substantial public investment in
maintaining this extensive network. [7]

Taking into consideration the national decrease in
the population percentage of the age group from 5
to 14 years, which should be enrolled in primary
education, there was a decline of 1.6% between the
years 2015 and 2022, organize in Tab. 1 and Tab. 2.

Tab. 1 - Percentage of the Brazilian population in
2015, age and gender. [8]

5-9 5-9 10-14 10-14
female male female male
3,6% 3,8% 3,9% 4,0%

Tab. 2 - Percentage of the Brazilian population in
2022, age and gender. [9]

5-9 5-9 10-14 10-14
female male female male
3,3% 3,5% 3,4% 3,5%

Adding the percentages from 2015, the year of the

begging of the SGDs, the Brazilian population aged 5
to 14 years constituted 15.3% of the total
population. However, in 2022, the percentage for the
same age group stood at 13.7%. Consequently, the
equation 13.7% - 15.3% equals -1.6%.

The enrolment data for schools in the city of Rio de
Janeiro are noteworthy for several reasons, as
observed in the table:

Tab. 3 - Number of enrolments in schools in the city
of Rio de Janeiro.[10]

Year: Enrolments
2015 746110
2017 738722
2019 714411
2021 698546

Calculating the percentage decrease was done as
follows: 746,110 - 738,722 = 7,388, then converting
it to a percentage, 7,388 x 100/746,110 = 0.99%.
Applying the same logic to enrolments between
2017 and 2019, 738,722 - 714,411 = 24,311, when
converted to a percentage, 24,311 x 100/738,722 =
3.29%. Finally, for the period between 2019 and
2022: 714,411 - 698,546 = 15,865, when
transformed into a percentage, 15,865 x
100/714,411 = 2.22%. The sum of the percentages
from these equations, 0.99% + 3.29% + 2.22% =
6.5%, demonstrates a decrease of 6.5% in
elementary school enrolments over a span of 6
years.

Analysing reports from the major media outlets in
Rio de Janeiro, data from the Municipal Education
Secretariat of the City of Rio de Janeiro indicate that
1 in every 3 schools has its operations disrupted due
to conflicts between factions or police operations. In
the year 2022 alone, 20% of students ceased
attending school due to the violence surrounding
the school environment. With such alarming
statistics, it raises the question of how urban
violence affects school enrolment, as Diogo de
Andrade, the director of the Rio de Janeiro
Education Professionals' Union, asserts that 12% of
students abandon their studies out of fear of
violence during their commute from home to school.

[7]

4. Conclusion

In conclusion, it is evident how violence discourages
school attendance and, consequently, the
achievement of SDG 4 in the city of Rio de Janeiro,
even though it boasts the largest public education
network in Latin America. The complexity and
interconnectedness of the SDGs are indeed
well-established, despite the varying material



challenges in meeting them among the signatory
countries and those genuinely committed to
attaining the goals set by the United Nations. The
process of recognizing the broader issues that
interrelate must be taken into account when
analysing a single isolated issue. That said, it is
worth noting, however, that not only violence may
have contributed to the unexpected decline in
enrolments but also the ageing of the population.
Public health issues, such as COVID-19, which
affected 2020 and 2021, and income-related issues
that force students to abandon their studies to work
and contribute to household income, should also be
considered. Therefore, specific research on these
topics is needed for further exploration.
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